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Content Area:  Literacy, Social Studies, Middle School 

Time: two or more class periods 

Organizing Idea: Wabanakis environment is integral to culture and characterized by 

self-sufficiency and conservation. 

Key Concepts:   

1. Wabanaki use of environmental resources is characterized by: 

a. Conservation 

b. Self-sufficiency 

2. Abundant resources made self-sufficiency possible for the Passamaquoddy, but 

resourcefulness, planning and adaptation were also necessary. 

3. The Wabanaki pre-Contact culture was rich in technology, craft, and invention. 

4. The Wabanaki use of the environment reflects the core concepts of the culture 

itself. 

Content Objective:  Students will be able to explain, using specific examples and 

accurate vocabulary, how the pre-Contact Passamaquoddy used their environment to 

provide themselves with food, shelter, clothing and other necessities. 

MLR:  

 Social Studies D2b: Students describe the dynamic relationship between 

geographic features and various cultures, including the cultures of Maine 

Native Americans… 

 ELA A2: Student use their knowledge of word parts, context, and word 

relationships… 

Literacy Objectives: Students will  

 read Connections to the Land: Resources and Practices 

 learn new vocabulary and terms 

 create a visual organizer to represent the information contained in a 

reading passage 



 identify questions/topics for individual research 

Text Reading: Connections to the Land: Resources and Practices. This is the 

Background Reading provided for Lesson 5, Passamaquoddy Teaching Kit 

(http://www.nps.gov/acad/PassKit). The hands-on kit, with lessons and readings, was 

prepared by the National Park Service in cooperation with the Abbe Museum and the 

Passamaquoddy Tribe.  This reading focuses upon the resources used by the 

Passamaquoddy in their traditional, pre-Contact lifestyle. It is available online at: 

http://www.nps.gov/acad/passkit/Lesson5/Background5.pdf.  NOTE: another lesson 

focused on this reading is available at the Passamaquoddy Teaching Kit site. 

 

Words List:   

till  aquatic  abundance  migratory resilient 
gathering domesticated deadfall trap  maritime sculpin 
haft  sturgeon smelt   weir  sluice box 
leisters  basswood intimate  middens quahog 
caribou auk  passenger pigeon lance  sinew  
fletched awl  gunwales  pitch  fire drill 
punky  goosefoot knotweed  tubers  chert 
population density  passive inhabitants periodic cordage 
wigwam tanned  loin cloth  shanks  rheumatism 
salve  sweat lodge dewclaws  etched  waltes 
cordage snow snake resource  versatile flint knapping 
exploited impromptu stabilize  embroidery versatile 
 

Materials: 

 Copies for each student of Anticipation Guide (attached) 

 (optional) Copies for each student of Basic Needs organizer (attached) – this 

can be on the back side of the Anticipation Guide, or it can be drawn by 

students here or in a Journal or Learning Log 

 Copies for each student of Connections to the Land: Resources and Practices 

 Copies for each student of Concept Organizer: Uses of the Land (attached) 

 (optional) Highlighters, blank paper, lined paper, poster or easel board 



Lesson:  Students should be paired for this lesson 

 Preparation: Students should have completed lessons on WorldView and 

Seasonal Migration.  They should be familiar with at least one version of the Calendar 

Pie/Calendar Wheel. 

 Activity 1 (3 minutes): This should be done immediately upon entering the class, 

as an Admit activity.  Copies of the Anticipation Guide should be on student desks. Give 

them 3 minutes to complete it. 

 Activity 2 (15 minutes): 

1. If necessary, distribute copies of the Basic Needs organizer (or have students 

create the organizer in a Learning Log or Journal).  Explain the organizer and 

allow students 5 minutes to complete it individually. 

2. Have students work in pairs to review and discuss organizers, answering this 

question: What general statements can you make about your Basic Needs? 

3. Collect general statements on the board, easel paper, or in a digital file. Collect 

organizers or have students put them away until the next class period. 

Activity 3 (10 minutes): 

1. Distribute copies of the reading.  

2. Do a Think-Aloud with the long italicized passage that begins the reading, using it 

to model comprehension strategies. It would be helpful to give students a 

"calendar wheel" on which they could record the seasonal events described in the 

passage, or to have one student complete a wheel on the board as you read. This 

should be a review activity.  Focus the Think-Aloud on the sentence beginning "If 

the weather is favorable…"  The identify and attitude of the writer should be clear 

to the students before proceeding.  

3. Briefly compare this passage to the previous study of Seasonal Migration. 

Activity 4 (10 minutes): 

1. Use the Active Comprehension strategy to read the difficult first paragraph of the 

text itself with the students, pausing to answer questions and to summarize.  

2. Clarify the major points made in the paragraph: 



a. The Passamaquoddy were NOT migratory until European contact. The 

article suggests additional reasons for the change. The students should be 

able to summarize the reason given in this paragraph. 

b. The Passamaquoddy are resilient – adaptable.  Focus upon this 

vocabulary word. 

Activity 5 (remaining class time, to continue next class): 

1. Have students turn to the 2nd page of the reading. 

2. Tell them to read silently for 5 minutes.  They may use a pen, pencil or 

highlighter as they read. 

3. STOP the reading. 

4. Using lined paper or the computer, ask one student in each pair to brainstorm as 

much detail as he/she can remember from the reading while the other student 

writes it down. 

5. Repeat the 5 minutes of silent reading and brainstorming, but have students 

reverse roles. 

6. Continue this process until all students have completed reading the entire article. 

 

Activity 6 (25 minutes): 

1. Briefly discuss this question: What helped you to remember what you read?  If 

students do not mention subheadings, point them out. 

2. Ask student pairs to organize the details they remembered in some way. Suggest 

webbing, listing, charting.  Remind them to reread the article as necessary to add 

detail. 

 

Activity 7 (rest of class): 

1. Have students take out the Anticipation Guide and Basic Needs organizer. 

2. Class discussion:  Ask of the Needs organizer:  

a. How are your basic needs different from and the same as those of the 

Passamaquoddy? 

b. How are similar or identical needs met differently? 



c. What practices of the Passamaquoddy changed after Contact and 

Settlement?  Why was this? 

d. If you met even one of your basic needs as described in the article, how 

would this affect your life? 

e. Is one way of life better than the other? 

3. Individual:  Have students return to the Anticipation Guide.  Ask them to 

review/adjust their responses, writing reflections on the guide, or in a Learning 

Log. 

 

Follow-up: 

1. Distribute copies of Concept Organizer: Uses of the Land.  Define or have 

students define: 

a. Varied 
b. Versatile 
c. Abundant 
d. Self-sufficiency 
e. Sustainability 
f. Resilience 
g. Passivity 
h. Expedience 

Discuss the concepts contained in the organizer.  Ask students to provide details 

from the reading to support the points made in the organizer.  Ask students: where 

do their uses of the land they live on and in fit on this organizer?  Have them 

provide specific examples (e.g. parks, housing lots, land fills, playgrounds, 

farms). 

2. Read, in The Wabanakis of Maine and the Maritimes, the short pieces called "A 

Penobscot Boy's Thoughts" and "A Micmac Looks at Ways of Europeans." 

3. Students can select one aspect of Passamaquoddy culture or practice and research 

it independently. This is a good opportunity for "mini-research."  There are good 

resources at the Passamaquoddy Teaching Kit site 

(http://www.nps.gov/acad/PassKit) and at the Powerful Words webquest 

(http://www.leasttern.com/Wabanaki/PowerfulWords).  


